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éstones In

Start Testing

- -~
estinghoeuse Study (1969)

Measures (1980s)
FACES (1997 — present)
Impact Study (1999 — present)

Outcomes Framework (1999—present)

National Reporting System (2003 —
present)




Policymakers




Ws of Head Start
esting

1.Mreadiness can be
dSSESSEW with a single test

for eveR/one

2. High stakes tests are
useful for evaluating early
childhood programs




' ‘*‘ \C
Readiness can be
assessed by a common

set of Indicators that all
children will be expected
to achieve by the start of
school.




| adiness:
| ieveus Half-Truth”

ea orf readiness Is a
1115 t/s halfr truth . . .
largelyzecadse It turns out

[P ——

that one teaches readiness
or provides opportunities for
/Its nurture, one does not
simply wart for It.

Jerome Bruner, 1966




' adiness
In"Context
. . s . .
T fopriate policy question

s net What children need to
knewieY: be able to do when

they get'to school, but what
schools need to do to meet the
soclal and educational needs of
the children who walk through
thelr doors. Deborah Stipek, 2001




s with School
Iness Tests

- %rli'devaopm‘ent IS episodic and uneven
e SoOCla ledge components are

typicﬂ@c turally-brased

The concept of “reac

Test items often Imp

Iness” IS relative

y teaching

Content I1s Inconsistent with teachers’
views of school success

Validity of the tests is poor




The qg'é'l'ity of a Head Start

program can be evaluated
by administering a high-
stakes test to all children.




- _Hu'u of the
uelel Reporting System

b il
1.Mself-improvement

A Tarﬁ&ng training and
technical assistance

3. Program monitoring and
accountability

Head Start Info Memo, 6/03




04 NRS Data

=
-?Me children tested

knoWrho, English letters

*56% of the children tested
know no Spanish letters




I }*'1’
.?, -
| ﬂ-&"

r
-

o NGrextermal validity
- Con Ct underrepresentation

-

o [temisiare designed poorly
(‘Construct-lrrelevant Variance’)

Lack of adaptation for non-
English/non-Spanish, bi-lingual,
and special needs children




w life of me

UL EESERENYNY anyone
' e \\cul"' [MItEs a bad

NOEERGREESESS Wwhether
2 program Is
progressing in crucial

academic areas.”
--Wade Horn, National Journal, 2/19/05




gori (Iviay 2005)
natl GA@RsIiis

The Start Bureau has

notSﬁqwn that the NRS ...
results are valid measures
of the learning that takes
place [In Head Start.]




oo (lvViay 2005)
fIeliglv/en Insiruction

Th a concern that local Head

Start p ams will alter their

teachifig practices and curricula
based om'their participation in the
NRS....at least 18% of grantees
changed instruction during the
first year to emphasize areas
covered in the NRS.




?{0 REPLI: (May 2005)
WMy ciricl Valiclity

. e T
™ eadi Start Bureau has not
va component tests and

deteﬂﬁ’n[gd] the reliability and
validity of the NRS results across
time....The potential exists that
the NRS will produce results that
are not useful for program
evaluation.




May 2005)

b
i

JJ"'HL)“ r‘—‘q

'._‘ ] X
H not Use the results from the
Spani Sion of the NRS for

accoﬂﬁablllty purposes because
It has net'been demonstrated that
this version produces reliable and
valid results or that its results are
comparable to those from children
tested in English.




SAO REPOINIVEVIAIS)
Tral e rlfical Assistance

W po.

f uilts are of limited use
to target training and

technical assistance to the
classrooms where

assistance Is needed most.




lay 2005)
1ty

W itself does not provide
Sufficientinfermation to draw

conclusiens about the effects of
Head Start grantees on children’s
outcomes—information that would
support use of the NRS for Head
Start grantee accountability.




Way to Answer
Kers' Questions

"~ N -
WJCHHJ Orograurr

2l bl JgSal ha [ are fa ;mml

to thaNeonte s of |

| leairnince ]nstead 0T

Inis '_'ng nign-stares
ncividuals




glEElall |ty Testing

TestsiuSed to determine
how Well"individual children
are performing in relation to
a normative sample.




%& ..l a

‘Hnwérticular child’s

PEMdiMance compares to
thateira nermative sample.

e How much progress the child
made since the last time
(s)he was tested.




m-E vVealuation

e .-

Procediires designed to

demonstrate how effectively
a program has achieved Its
goals.




o e

it -

:W program variations may
er ged to child outcomes

o HOWSthe pregram interacts with
family, community, and child
contexts

« Whether the services produce
anticipated outcomes




ri-'i;ug‘h Stakes

: tesiing does not
promote learning
In early childhood




.-

Slhderstanding
the child within

context is key to

understanding the
child




-

‘&.ﬁmbest way to

ate a child’s

performance is to
study performance,
not something else.




T -

ngest way to
ove a child’s

performance S to
teach the child, not
test the child.




nsimeasure
‘_fMan

: re...few injustices
deepe n the denial of an
opportunity to strive or ever

hope by a limit imposed from
without, but falsely identified as
lying within.”

Stephen Jay Gould (1981), p. 28




