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From the President
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The big news at Erikson, these days, is the i3 award, a $5-million vote of confi-

dence in Erikson’s Early Mathematics Education Project. That and the  

Institute’s new strategic plan, which reconnects us to our founding purpose 

and sets some fairly audacious goals for the future. 

These two items aren’t as different as you might think. 

To compete successfully for funding with the likes of Harvard and Johns 

Hopkins (two other i3 awardees this year), you need more than a great idea. 

You need even more than intelligent execution and demonstrable success.  

You need a set of long-range goals and a clear vision of how to achieve them. 

Strategic planning is the process of determining those goals and articulat-

ing that vision. It’s a huge investment of time and energy—Erikson trustees, 

faculty, and staff committed a good part of last year to producing the latest 

plan. But the result is a detailed map that describes not just the route but the 

final destination and the stops along the way.

You can read about the plan in this issue of Erikson on Children. I invite 

you to learn more about it and join the conversation at strategicplan.erikson.

edu. 

As you do so, I hope you will join me in taking a 

moment to thank all of our trustees, a remarkable 

group of individuals who have nurtured, ques-

tioned, guided, and goaded us to think bigger 

and do better. The pages of this newsletter are 

testament to the value of their participation 

and the motivation they provide for us.

At the back of this newsletter, you will find 

another thank you, this to our donors. They share 

our goals and our vision—a world in which every 

young child has the opportunity to realize his or her 

potential—and their gifts enable us to perfect 

the means of achieving them.

With sincere gratitude,

Samuel J. Meisels

President



Christopher House Logan Square preschool 

classrooms are among the 35 participating in the 

Early Mathematics Education Project in 2010.
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Progress you can count on

The mathematics achievement gap in this country has 

been the subject of hand wringing, dire predictions, and 

plenty of blame. Now, thanks to the Early Mathematics 

Education Project, it’s the subject of progress. 

As a scholar, Jennifer McCray, Ph.D., is cautious. So when evaluation data 

on the Early Mathematics Education Project (EMEP) came back showing 

positive effects, not just on teacher perceptions but on student progress, she 

took a deep breath, then ran the numbers again. 

The results were the same. “Children who were behind in the fall and 

whose teachers were in our program began to ‘catch up.’ They learned the 

equivalent of 3 months more math than other children, ” she says. 

That progress is no anomaly. It’s the result of a meticulously crafted, 

expertly delivered professional development program, a partnership between 

Erikson and the Chicago Public Schools (CPS), that focuses on what McCray 

and the project’s principal investigator, Professor Jie-Qi Chen, call a “whole 

teacher” approach. 

“It’s not enough to increase a teacher’s content knowledge or teaching 

skill,” Chen explains. “You have to work with the teacher’s attitudes and 

beliefs, too, and you have to help them change their classroom practice. You 

need to help them become more intentional in their work. 

“Too often, early childhood teachers don’t have a clear goal in their mind 

when working with a group of young children,” she adds. “Exploration is 

important, but it isn’t sufficient.”

The weakest link

For teachers, the trouble often begins in their teacher education program. 

Prospective teachers who don’t want to do a lot of math are frequently 

advised to pursue a career in early childhood. And methods courses tend to 

ignore the development of math skills that occurs before the use of written 

symbols. McCray, who directs the EMEP, calls this a “missed opportunity.” 

In 2009, the National Research Council published a report urging an 

increase in the amount of mathematics instruction at the preprimary and pri-

mary levels, especially for children from low-income homes. The report noted 

that young children have a natural interest in math. It also attributed the 
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scarcity of mathematics instruction in early childhood classrooms to  

educators’ fears that the subject area is too difficult for preschoolers or is in 

conflict with developmentally appro-

priate practice. 

A study done at the behest of CPS 

attests to the lack of mathematics 

instruction in preschool. Erikson 

researchers found that more than 

90 percent of the system’s early 

childhood classrooms teach literacy 

on any given day, but only 21 percent 

teach mathematics. 

McCray suggests a reason for the 

imbalance that goes beyond fears 

about the suitability of math for young children. “Early childhood teachers are 

under-confident in mathematics,” she says. “They don’t think they can do it.” 

Building knowledge and confidence

“I used to think that ‘math’ was a series of computational skills that had no 

relation to anything in the real world—except for recipes or figuring out the 

area for carpeting. Wrong!” laughs Kathleen Katsoudas, a preschool teacher 

at the Cesar E. Chavez Multicultural Academic Center.

Math Project classes invite teachers to discover for themselves the funda-

mental principles of algebra, number and operations, measurement, geometry 

and spatial relations, and data analysis and probability—content strands 

identified by the National Council of Teachers of Mathematics. Classes are 

structured as working sessions, more laboratory than lecture, and teachers 

have the opportunity to “play” with a wealth of math materials.

The springboard for their explorations—and their students’—is children’s 

literature. Colorful storybooks are more than a gateway to new words and 

characters. They are also rich in things to count, to add or subtract, or to 

categorize.

“Children’s literature is great because it gives everyone a common refer-

ence,” says Mary Hynes-Berry, Ph.D., a project instructor and early literacy 

expert. “And kids love it.”

A lesson developed by Marisol Sierra, a pre-K teacher at McKinley Park 

Elementary School, is a case in point. It was inspired by The Rainbow Fish by 

Marcus Pfister, a classic tale of a beautiful yet boastful fish unwilling to share 

his sparkling scales with the more ordinary fish in the ocean. 

EMEP team members left to right: Rebeca  

Itzkowich, M.A.; Mary Hynes-Berry, Ph.D.;  

Jennifer McCray, Ph.D.; Donna Johnson, M.S.; 

Cody Meirick, M.A.; Jie-Qi Chen, Ph.D.; Jeanine 

O’Nan Brownell, M.S.; Lisa Ginet, Ph.D.
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To help her students in this low-income school explore the big idea of mea-

surement, Sierra created the fish estimation game, in which children try to 

guess how many Goldfish crackers are in a jar. The estimates are written on 

a chart, and when everyone has made their guess, the crackers are counted. 

Eating the Goldfish follows the activity.

Math with shoes

Storybooks are only the beginning. Once teachers begin to understand the 

“big ideas” in math, they become adept at seeing the ways in which children 

can experience those ideas in their daily lives. 

Take shoes, for instance. One teacher invited children in her class to 

classify the shoes they were wearing, grouping them by color, by how they 

were fastened, by material. Students graphed the results and saw how some 

Mathematical ideas such as cardinal numbers, repeating and 

growing patterns, ordinality, classification, size and shape, and 

location and direction have a critical place in the early childhood 

classroom.
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classifications yielded more dramatic differences than others. Such concrete 

experience enables children to grasp sophisticated concepts.

Megan Lynd-Meier, a kindergarten teacher at Murphy School, recently led 

her 20 5-year-olds on a “number walk,” quietly searching the hallways look-

ing for the number 2. “We found out that it meant the second floor, part of 

the name of a room, and even time on a clock,” she says. “Learning about the 

number suddenly had a purpose. 

“After completing the Erikson Math Project, I think I approach my lessons 

with a renewed sense of wonder and awe,” she says.

Adding to success

Real success for any professional preparation program involves extending the 

learning experience beyond the program itself. To ensure that the program 

benefits are lasting, the Math Project is developing teams of coaches—vet-

eran teachers—who receive the early math education training and then work 

with their colleagues in the schools throughout the academic year. A set of 

materials to strengthen teachers’ understanding of the “big ideas” is also 

being developed. These will be used to train trainers and can eventually be 

available to other school districts that want to implement the model. 

And while the project began with school-based pre-K teachers, the i3 grant 

(see accompanying story) will enable the team to extend the in-service train-

ing up to third grade. 

Chen and McCray’s long-term goals, however, reach far beyond that. “This 

could be the first branch of what becomes a whole STEM [science, technology, 

engineering, and mathematics] program,” says Chen. “That would be the  

big goal.”    

Abstractions such as the basic idea of naming quantity, without respect 

to thing, undergird children’s later use of symbols and algorithms in 

elementary math. 
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Math Project wins big— 
with a little help from its friends

On Thursday, September 16, a three-line email from  

the Department of Education made it official: Erikson’s 

Early Mathematics Education Project had been declared  

a winner in the 2010 “Investing in Innovation Fund”  

(or i3) competition. 

The project, which is already narrowing the achievement gap in 300 Chicago 

Public Schools, would receive $5 million over the next five years to expand 

its efforts from preschool all the way to 3rd grade. Of nearly 1,700 applicants 

nationwide, only 49 had been chosen to receive awards, and Erikson had been 

the only institution of higher education in Illinois to make the cut.

Even as the congratulations of colleagues began pouring in, however, the 

project’s principal investigator, Professor Jie-Qi Chen, and its executive direc-

tor, Jennifer McCray, were giving credit for 

their success where credit was due. 

“If not for the $1 million match grant of 

the CME Group Foundation, we wouldn’t 

have gotten the i3 award,” says Chen. 

She is referring to an important condi-

tion of the i3 process: To qualify for an i3 

award, it wasn’t enough to have an inno-

vative project backed by solid theory and 

performance. Applicants also had to have 

a match grant from the private sector of 

20 percent of their proposal’s request. In 

the case of the Math Project, that 20 per-

cent was $1 million.

Foundation chairman Jack Sandner describes the decision to make the 

grant that fulfilled the challenge. “We wanted to support an institution 

that can provide progress in early childhood math education, and we found 

through our analysis that Erikson stood very tall in the field.

Jack Sandner, Chairman 

CME Group Foundation
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“Math is inextricably connected to advancements in science and technology 

and is a tremendous learning exercise, even if you aren’t going to be a math-

ematician or a scientist,” he says. “And yet, we in the United States are not 

dedicating enough resources to math education and are not helping kids be 

comfortable with math.”

The i3 award and matching grant will expand the reach of the project 

even beyond Chicago. A portion of the funds will be used to create a print and 

multimedia manual for education trainers who work with teachers in Chicago 

and around the country to provide quality early math education. 

“Friends and family” funding lays the 

groundwork 

“The CME Group Foundation has been 

an incredible champion of our work,” says 

McCray. “They’ve been there for us from the 

beginning—I think Kassie Davis [CME Group 

Foundation’s executive director] knows as 

much about our project as I do. And we owe a 

tremendous debt of gratitude to the McCormick 

Foundation for their vision and advocacy. They not only made a critical early 

investment in the project, they introduced us to other potential funders, 

including the people at CME Group Foundation.”

Sara Slaughter, director of the McCormick Foundation’s Education 

Program, says making the introduction was gratifying. “Erikson comprises 

an important part of McCormick’s grant making portfolio and our mission to 

build a system of quality early care and education in Illinois. This project is 

grounded in a sound understanding of education and child development, and 

the project’s roots can be traced back to quality research, including a survey 

of CPS pre-K and kindergarten teachers. It has really just been a wonderful 

collaboration and partnership with CME Group Foundation.”

That collaboration includes a total of nearly $1 million to help launch the 

Math Project in 2007. And like CME Group Foundation, the McCormick 

Foundation continues to support the project, most recently with a two-

year grant it awarded in 2009. 

That same year, the Math Project’s community of support-

ers grew by three, with Motorola Foundation, Exelon, and 

the Robert and Isabelle Bass Family Foundation mak-

ing significant gifts. According to Chen, the early 

gifts “allowed us to develop, test, and improve 

Supporters of Erikson’s 
Early Mathematics  
Education Project 

CME Group Foundation

McCormick Foundation

Motorola Foundation

Exelon

Robert and Isabelle Bass 

Family Foundation
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our process and our results. They got us through a critical early stage and let 

us continue our development to the next stage.” 

“We made a commitment to make grants to innovative programs that 

are less than two years old,” says Eileen Sweeney, director of the Motorola 

Foundation, whose gift came from its Innovation Generation grants program. 

“Promising ideas sometimes struggle for funding, and it’s in our blood as 

engineers and innovators to take calculated risks on promising ideas. We 

found that Erikson’s math project really fit with our four priorities: support-

ing STEM [science, technology, engineering, and mathematics] education, 

working with underrepresented groups, creating networks among the uncon-

nected, and doing innovative work.” 

Likewise, the Robert and Isabelle Bass Family Foundation appreciated the 

value of supporting new ideas.

“It’s wonderful to be able to support an innovative idea and program that 

needs that support to develop and have a greater impact in the community,” 

says the foundation’s Susan Noel. “I am very impressed with the work the 

Early Mathematics Education Project has done to support teachers, 

enabling them to grow and learn how to help young 

children be enthusiastic about math 

and involved in learning in 

a way that is exciting 

to them.”    

The calculus of support

 Erikson’s expertise and reputation for linking theory to practice

+ Innovative idea for training teachers and coaches in math instruction

+ Positive results to date and high expectations for the future

+ A scalable program that will touch increasing numbers of teachers and students 

+ The foundation’s mission to support the education of young children through adults

= Support for the Early Mathematics Education Project
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Erikson makes a plan

On June 10, 2010, the Board of Trustees adopted a five-

year plan that sets Erikson’s sights on addressing seven 

critical issues in early childhood. Whether longstanding—

the consequences of poverty, the achievement gap—or 

emerging—the role of technology in the early childhood 

classroom, childhood obesity—all demand our best efforts 

in the years ahead.

The complete plan is available online at strategicplan.erikson.edu. The heart of 

the plan is below.

1. The impact of poverty 

According to the Census Bureau, a staggering 1 in 5 children were living  

in households with annual incomes of less than $10,830 in 2009—or less than 

$22,050 for a family of four—and experts say that figure appears to be 

continuing to rise. Black and Hispanic 

children are disproportionately poor, as  

are children under six years of age. Among 

all groups, median family incomes in 2009 

were 5 percent lower than they were  

10 years before.

Poverty dramatically influences aspects 

of children’s lives long recognized as 

essential to normal development. It affects 

children’s health, cognitive development, 

behavior, emotional well-being, and school 

achievement. To cite just two statistics: 

children from poor families are 1.7 times more likely to be born with low birth 

weight—itself predictive of potential behavioral problems and poor school 

achievement—and 2 times more likely to repeat a grade in school.

Seven critical issues

1. The impact of poverty 

2. The achievement gap

3. Changing demographics

4. Quality of infant and toddler  

child care

5. Child health and wellness 

6. Growing reach of technology  

and media

7. Disconnect between early  

childhood policy and programs
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Erikson will seek to decrease the developmental effects of poverty on young children 

and provide support for families living in poverty. We will

• Improve the quality and accessibility of early intervention and infant  

mental health services.

• Enhance family support and education to underserved families.

• Develop early education that is responsive, well planned, and well 

delivered.

• Provide current and pertinent information to guide the decision making of 

policymakers, families, and the public to address the effects of poverty.

2. The achievement gap

In the U.S., children who start behind are likely to stay behind. Worse, the 

cumulative nature of early learning ensures the gap will grow, and grow 

quickly. Even when children work hard and make progress, the disparity 

between them and their more advantaged peers widens from fall to spring of 

a single school year. 

Compared internationally, the effects of educational and social disadvan-

tage from an early age are even more pronounced. While children who have 

access to superb educational resources compete favorably with the children of 

other developed countries, the majority of our nation’s children show consis-

tently and significantly poorer performance across the board, raising serious 

concerns about the nation’s future ability to compete in the global economy. 

We will seek to ensure that all children have access to high-quality early childhood 

educational opportunities and raise the quality of early math and science education. 

We will

• Expand the New Schools Project, which provides expertise and continuing 

professional education to preK–3 programs in Chicago.

• Expand the scope and activities of the Early Mathematics Education 

Project, which improves math teaching and academic performance in the 

preprimary and primary grades. 

• Explore creating a STEM (science, technology, engineering, and math-

ematics) center dedicated to improving the quality of early science and 

math education.

• Establish an integrated administrative and resource infrastructure to 

expand the scope and impact of all our community initiatives.
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3.  Changing demographics

In 2008, 48 percent of the children born in the U.S. were members of minor-

ity groups, compared to 37 percent in 1990. Children of immigrant families 

whose first language is not English are the 

fastest growing group of children in the 

nation: as of 2005, nearly one-quarter of 

children in the U.S. lived in such families. 

Illinois has the fifth largest population 

of immigrant children of any state: it is 

estimated that 1 in 7 families in Illinois 

and 1 in 3 in Chicago speak Spanish at 

home. Across the U.S., dual language 

learners are more likely than children in 

the general population to come from poor 

communities and to experience many of 

the disadvantages typically associated 

with poverty. Moreover, the move toward inclusion of children with special 

needs, from physical disabilities to autism spectrum disorders to learning dis-

abilities, is adding to the diversity of children in early childhood settings. 

In Illinois, the greatest teacher shortage areas are in special education and 

bilingual/ESL.

Erikson will further develop and expand an inclusive educational model, meeting the 

emerging needs of a diverse and changing society. We will

• Increase the number of special education teachers by developing and 

launching an early childhood special education letter of approval as a spe-

cialization in the master of science in early childhood education, the first 

step in developing a master of science in early childhood special education.

• Increase the number of bilingual and ESL teachers by offering an online 

version of our Early Childhood Bilingual/ESL Certificate Program for cer-

tified teachers.

• Continue to graduate highly qualified professionals who understand the 

role of race, class, and culture in children’s development, the challenges of 

inclusion, and the needs of immigrant children and who possess the ability 

to build bridges to families and communities.
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4. Quality of infant and toddler child care

Today, nearly 73 percent of the nation’s infants and toddlers spend some or 

all of their day in child care, ranging from centers and relative or nonrelative 

care outside the home to home care by nannies. Nearly 40 percent of these 

children are in care full time—a figure that jumps to 58 percent for African 

American children—and 34 percent are in multiple care arrangements.

We know relatively little about the quality of care these young children 

receive, and what we do know is not encouraging. More than 40 percent of 

infants and toddlers in center-based care, for example, are in poor-quality 

classrooms. Home-based care, which is generally inferior to center-based 

care, is more widely used by low-income families. 

Erikson will continue to address the knowledge gap in this area and enable 

professionals and the public to improve outcomes for the youngest children. We will 

• Increase the number of high-quality infant specialists nationwide by 

launching a new online master’s degree with a specialization in infancy.

• Increase the capacity of existing early childhood professionals to work with 

infants and toddlers through online professional development modules.

5. Child health and wellness

Good health and nutrition are fundamental for optimal child development, 

mental health, and learning. Many young children, however, lack basic access 

to adequate health care and nutrition; many also live in housing and in 

neighborhoods that pose significant health risks from environmental factors. 

Asthma, hearing and vision problems, diabetes, behavior problems, high blood 
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pressure and high cholesterol, allergies, poor dental health, heart problems, 

and obesity are just some of the threats to these children’s development.

Obesity alone has become a critical issue in childhood, particularly among  

children whose recreational opportunities are curtailed by unsafe or underre-

sourced neighborhoods. By age six approximately one in five children is over-

weight or obese, and more than one-half of obese children become overweight 

at or before age two. In the last two decades the prevalence of overweight 

infants under six months almost doubled, from 3.4 percent to 5.9 percent, and 

research shows that both low-birth weight and high-birth weight babies are 

at risk for obesity.

In the realm of mental health, while “school readiness” is a national goal, 

10 to 14 percent of all children between birth and age five have socio- 

emotional problems that impair their ability to benefit from early educational 

experiences. They have not learned to regulate their emotions; have not devel-

oped a consistent, trusting, positive relationship with adults; cannot adjust to 

the emotions of their peers; are not motivated to learn; or cannot remain calm 

and attentive. Such social and emotional skills are the necessary foundation  

of a child’s ability to learn.

Erikson will address early health habits and health issues that have lifelong 

consequences. We will

• Develop a collaborative research agenda, led by faculty and the Herr 

Center, that will address prevention of obesity in early childhood. 

• Build faculty expertise in this area as part of a faculty development plan.

• Develop a specialization in child health and wellness as an option in the 

master’s degree.

• Create a series of professional development modules for early childhood 

practitioners to support child health and wellness.

• Increase the number of qualified practitioners by launching an online 

infant mental health certificate program.

• Expand existing initiatives in infant and early childhood mental health, 

including the Fussy Baby Network.®

• Expand access to assessment and early intervention services at the Center 

for Children and Families.

6. Growing reach of technology and media

A 2005 study found that 59 percent of children under the age of two watch 

television for an average of more than two hours a day. Television is found in 

the bedrooms of 30 percent of children birth to three years old and 43 percent 
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of children four to six years old. Computers and smart phones have become 

ubiquitous; in addition to ebooks, electronic games, and “learning toys,” 

young children are exposed at ever-younger ages to technologies that were 

once the domain of adults.

Little is known about long- or short-term effects of technology and media 

on young children. Few early childhood educators are conversant or comfort-

able with technology in the classroom; among professionals and parents alike, 

uninformed rejection of technology is as commonplace as uncritical accep-

tance of it. 

Erikson will facilitate research and dialog in this area to ensure that parents and 

professionals alike can make thoughtful and informed decisions on these issues.  

We will

• Advance understanding of the impact of new technologies on young chil-

dren and their families.

• Explore how technology can play a positive role in the preparation of early 

childhood professionals and in the development of young children.

• Provide families, early childhood professionals, and other caregivers with 

the information they need to make wise choices about children’s use of the 

technologies that are now so widely accessible.

7. Disconnect between early childhood policy and programs

Despite growing public funding, there is no “system” of early care and educa-

tion in the U.S. Public programs serving identical children may have different 

enrollment criteria, staff requirements, fund-

ing streams, and eligibility rules for family 

participation. Some private programs are 

regulated by state governments; some are 

not. The dearth of communication between 

and among programs and agencies and lack 

of cooperation result in gaps in service and 

redundancy. Under such circumstances, even 

committed policymakers are ill-equipped to 

encourage reform and development.

The field requires a new kind of leader-

ship: professionals who understand early 

childhood systems, how those systems impact individual programs, and how 

to develop appropriate policy responses to improve early care and education. 

It also requires an informed and empowered public.
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Across a range of initiatives, Erikson will help create the conditions for coherent and 

effective policy. We will 

• Create this new class of leaders by establishing an online master of science 

in early childhood leadership and policy.

• Increase the amoung of information available to policymakers by expand-

ing the core capacity of the Herr Research Center for Children and Social 

Policy.

An invitation to get informed and get involved

Erikson was founded in the belief that family and society play a critical role in 

the development of children. Although we have educated the public and sup-

ported families from the beginning, those activities have been secondary to our 

stated mission: educating the professionals who serve children and families. 

Central to our 2010–15 strategic plan is the insight that success in our 

primary mission is inseparable from those “secondary” activities. To that end, 

the plan embraces educating and supporting families in their quest for qual-

ity early care and education and encouraging public involvement in what we 

believe is the most important of all social issues: the care and nurture of our 

young. 

Among the many ideas presented in the full strategic plan are an annual 

Futures of Children conference and public education initiatives such as adult 

education courses, readings, videos, public lectures, and Web-based information 

on issues relevant to parenting and grandparenting. 

Our first step, however, is to invite you to comment and contribute your 

ideas about the problems we face and the solutions we propose. You can tell us 

what you think at strategicplan.erikson.edu.    



Jim Gill (right) with longtime 

musical collaborator and bassist 

Jim Cox
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Alumnus Jim Gill, ’93, writes award-winning music and 

books, performs all over the country, and has an army of 

devoted fans of all ages. But let’s be clear about this, he’s 

not just an entertainer.

In a studio at the Academy of Movement and Music in Oak Park, Illinois,  

Jim Gill is producing his first-ever music video for his song “Foot Notes.” 

Standing on a vast green screen that hangs from the ceiling and sprawls over 

the floor, he coaches Erika and Layla, a mother and daughter, on their parts. 

“This one’s called ‘hot foot,’ so I need you to hop from one foot to the other, 

like you’re on burning hot coals.”

Layla smiles widely to let him know she gets it.

Jim nods to his director, Mike Dutka, and steps off set to watch the moni-

tor beside his wife, Sue.

Mike quiets the set and calls out, “Hot foot, take one. Music, go.”

In the back of the studio, a young audio technician cues up the song. Erika 

and Layla hop across the set, mock-wincing all the way, their toes barely 

making contact with the floor. At the other side 

they stop and high-five.

When the music cuts, Jim looks at Sue and 

takes a deep breath. “Rock. On!”

The other parents and children waiting for 

their scenes break off playing and applaud. 

The day is off to a good start. In short order 

the camera is rolling again as Erika and Layla 

make their way back across the set, this time 

trudging through imaginary snow.

And so they go, from “hot foot” to “cold feet” 

to “snow shoes” to “hoof beat.” With each pass 

they interpret the rhyming, stream-of-conscious 

lyrics into movements. For “sleepwalk” they shuffle, arms outstretched and 

eyes closed. For other words, like “gum shoe,” there are multiple possibilities.  

Erika and Layla strain to lift their feet off a sticky floor. Later, another 

mother and daughter will turn that phrase into a hot-on-the-trail search  

for clues.

Gill warms up the crowd with a game of  

Follow the Leader before filming begins.

A serious man
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This word play and, more importantly, parent/child interaction, are  

the heart of Jim Gill’s popular music—music that emerged from more than  

20 years experience in running playgroups for special needs children.

***

Gill’s first songs were written for those groups, to engage parents and chil-

dren in play together. What he discovered was, at the time, something of 

a revelation. The children were willing and 

able to learn and do far more complex activi-

ties when they played with their parents than 

when they were in standard therapy sessions.

The key, Gill says, was creating an opportu-

nity for the parent and child to do something 

that was a little more difficult than what the 

child could have done alone. An obvious benefit 

was that the child learned to do something 

new. But Gill realized that something far more 

important had happened. 

“For children, the interactions created a spe-

cial attachment to learning because they had 

someone they love experience it with them,” he says. 

It was around that time that Gill became a student at Erikson, and his 

studies gave a name to and reinforced the value of the “relationship-based” 

approach to learning he had discovered.

Gill realized that his model would benefit all children and families, and he 

started performing concerts and writing music and books that would bring 

the experience to wider audiences. His reputation has grown steadily since, 

and between his family concerts and appearances at early childhood educa-

tion conferences, Gill has now brought his style of music and play to 42 states 

plus the U.S. Virgin Islands. His CDs are fixtures in the collections of more 

than 1,500 libraries throughout the country.

On occasion he gets a request to perform at a mall or Christmas party, the 

type of gig where he is expected to keep a group of children entertained while 

their parents are somewhere else. He declines.

“Long ago I decided I’m only going to do this in places that have something 

to do with child development,” he says. 

Seeing parents and children playing together while listening to his music is 

rewarding, and while staying true to his purpose has cost him a little notori-

ety, he does have the satisfaction of knowing he makes a big impact wherever 

Sue Gill, director Mike Dutka, and 

Jim Gill discuss their next scene
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he goes. His wall on Facebook is a running list of two types of messages: 

“Thank you for the awesome show!” and “When are you coming to our town?”

Gill’s books and music also have received high praise. His first album, 

Jim Gill Sings the Sneezing Song and Other Contagious Tunes, received the 

Parent’s Choice Award from the American Library Association (ALA) and 

recognition as one of their “notable children’s recordings.” His latest book/CD,  

A Soup Opera, was his fourth work to receive an ALA award (see sidebar, 

following page).

***

Gill’s current project has proven to be his most complex series of compo-

sitions yet, venturing into free-association lyrics and freestyle musical 

accompaniment. 

(Clockwise from top left) Gina and Talia Sigismondi study “toe-fu”; Jason 

Warzecha clowns for his daughter, Zoe; Gill directs Erika and Layla 

through “leisurely stroll.”
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“This isn’t a traditional music video. It’s not meant to be another way to 

just entertain your kids,” he says. “This is more of an instructional video to 

teach parents and children how to play this game. Hopefully, they’ll watch it 

once and say, ‘Let’s go play it ourselves.’”

Layla is now between scenes, lying on the ground, apparently making dust 

angels. Her mother, Erika, enjoys a muffin and some coffee with her friend 

Gina. Before this shoot Erika had never heard of Gill’s music or books, but as 

a preschool teacher, she quickly sees their value.

“The kids are having so much fun they don’t even realize they’re learning—

but they are!” she says. “They’re learning to think creatively, to move and 

react spontaneously to sounds. It’s all pretty high-level abstract thinking.”

Gina, an instructor at the dance academy and a close friend of Jim and 

Sue, regularly uses Gill’s music in her beginner classes. “I’m a big believer 
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Soup’s on

A Soup Opera, written by Gill 

and illustrated by David Moose, 

is a musical comedy about a 

man’s struggle to eat a bowl of 

soup. Children and parents can 

reenact the drama or sing along 

with their favorite characters.
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that kids learn by following adults’ examples. So, when they can’t figure out a 

move by themselves, they can still learn to do it by following my lead.”

A moment later director Mike Dutka calls everyone back to set. Gina takes 

her daughter’s hand. “Talia, we’re gonna tiptoe!”

“Oooohhh!” Talia squeals, and together they join the pack running to the 

green screen. The group’s socked feet are a blur of colors: red and white zig-

zags, pink and purple and rainbow stripes, multi-colored hearts, and one pair 

that looks like pig faces, complete with protruding snouts. 

The one person conspicuously absent is Jim Gill himself, who remains 

behind the camera. On another day, he’ll shoot some brief scenes with his 

band, but he insists that the video focus on the parents and children. 

“If I were a children’s performer, I would have to be on camera the whole 

time because the video would be about selling me and the music,” he says. 

“But I’m not a children’s performer. I’m not even really a musician. I’m a 

child development specialist. I use music to work with children and families 

because it’s a great way to get them playing together.”

Gill thinks back to when he recorded his first song, “The Sneezing Song.” 

His producer wanted to create a melody for the “a- a- achoo,” to make it more 

musical. Jim argued against it, knowing that shouting “achoo!” was the pay-

off kids would look forward to. To sing it would mean losing the fun of mak-

ing that noise.

Finally, his producer blurted, “This isn’t a song!”

Gill thought for a moment and said, “It’s not a song, I guess. It’s music play.

“I’ve liked that description ever since: music play. I’ve never tried to trade-

mark it or anything, because that’s not my style. Frankly, no one owns play. 

It’s free.”    
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Dot tot

Toddlers don’t have cell phones—yet—but there’s no get-

ting around the fact that information technology is reaching  

younger and younger audiences. Whether that reach holds 

promise or threat for young children isn’t clear. Recently, 

we sat down to talk about it with Erikson’s director of  

distance learning, Chip Donohue, Ph.D., early childhood 

educator, father of two, and one of the world’s foremost 

experts in the innovative use of technology for early child-

hood teacher education and professional development.

Let’s go right to what, for many people, is the central issue: Should technol-

ogy even be used with young children? A number of organizations and indi-

viduals say no, among them the American Academy of Pediatrics and the 

Campaign for a Commercial-Free Childhood. You disagree?

It’s a complex issue. I have enormous respect for the work that Susan Linn 

[founder of Campaign for a Commercial-Free Childhood] and others are 

doing, and I completely agree that we need to protect our children from all 

kinds of commercial influences. But I do worry that taking a “no technology” 

stance prevents young children from having important experiences in an 

increasingly technological world and educational system.

We all take absolute positions when we’re trying to make a point. But abso-

lute positions aren’t always realistic. The AAP says, “no screen time for chil-

dren under 2,” but how many screens are we talking about now compared to 

when that statement was written, when we were thinking only about tele-

vision? At this point, we’re including showing a toddler a digital image of 

him or herself on the camera, or viewing photos on the computer screen. 

Do we really want to prohibit that?

If you want to say to me, “Really be careful about technology 

for kids under 2, and here’s why,” I am listening. But I worry 

that recommending that children in child care, preschool, and 

kindergarten settings have “little or no exposure to screen technol-

ogy” guarantees that some children who do not have access to these 



technologies in the home will enter school without the knowledge, skills, and 

experience needed to succeed in a technological world. 

And what happens to the achievement gap, which we’re already worried 

about, when a child grows up in a technology-rich home and in a technology-

rich preschool environment and goes to school tech ready for first grade and the 

child who’s had none of this shows up? Today the divide is being marked not 

just by what children know but by what they are able to do. We should rather 

be promoting media literacy for young children and modeling safe, appropriate, 

and commercially neutral uses of existing and emerging technologies.

You’re a senior fellow at the Fred Rogers Center for Early Learning and 

Children’s Media. What kind of work are you engaged in with the center?

I’ve been involved in a number of webinars and in the 

Fred Forward Conference, “Creative Curiosity, 

New Media, and Learning.” We’re working on 

the design, development, and deployment 

of the Fred Rogers Center Early Learning 

Network, a web-based environment whose 

initial focus is on the importance of conver-

sation in the development of early literacy 

skills. The site is intended to support par-

ents and teachers/caregivers in finding and 

sharing resources and effective practices, with 

an emphasis on how technology and media can 

support adult learning about child development. 

Right now, we’re working on building an 

editorial/advisory board, identifying and 

courting content partners, and work-

ing with a design firm to create the 

environment. We’re also bringing 

together an evaluation team.

Cochairing the working group 

that is revising the NAEYC 

(National Association for the 

Education of Young Children) 

position statement on technol-

ogy and young children is also 

part of my role as a Rogers fellow. 
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What is NAEYC’s position on the subject?

NAEYC believes that early childhood educators have a responsibility to criti-

cally examine the role and impact of technology on children and to be prepared 

to provide guidance on the appropriate use of technology.

We need to rewrite the statement because it was last written in 1996. 

In ’96, the total focus was on computers and classrooms. The landscape has 

changed considerably since, not just with respect to the kinds of technology 

but with respect to the reach of technology beyond the classroom and before 

the classroom—the whole debate about infants birth to age 2 versus young 

children 3 to 5. 

What should Erikson’s role in all this be?

We lead the field in early childhood not because we create a great course for 

students who come to our campus but because we create conversations in the 

wider community.

The huge need, the national need, is in professional development. We need 

to do a better job preparing teachers and those who work with young chil-

dren to use technology effectively. Generally speaking, if a 

teacher’s good at technology, it’s not because she or 

he was prepared in her program. It’s because 

that teacher likes technology and some par-

ent bought a computer for the class. And we 

should use technology to teach about tech-

nology, we should model technology. 

How would do we do that? How would you  

do it at Erikson, for example? 

I would create a space in this building, 

an environment for new media and 

technology, an adult play room where 

people who work with kids can come and 

engage with new technologies, try them 

out and evaluate their potential. The iPads 

came out? Okay, you have this new interface, 

what might the impact of it be on children? 

Whether that space is a center for the 

effective use of technology, I don’t know. 

The important thing is creating a place that 

leads to articles, leads to research, leads to 
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teachers teaching. It’s having a place to come and play, come and try, come 

and talk to other people who are trying to figure these things out.

If we empower teachers and other practitioners to make better decisions 

about technology, then they also become advocates with parents who come to 

them and say, “What should I do?”

We use technology so widely in our daily lives. Why aren’t we incorporating it 

into the curriculum for teachers?

Because we don’t want to take on the debate. We don’t want to raise the ques-

tion of should we even use technology, so instead we just kind of quietly don’t. 

I’ve always called us a low-tech, high-touch field. 

There’s an interesting dynamic, a dichotomy between, “These kids are 

born digital, we better help them,” and, “We better play and paint and hug 

and hold and get in the sandbox with them.” 

Well, those aren’t mutually exclusive to me. We are all using technology. 

We’re walking around with smart phones, the most sophisticated little pack-

age of technology that has ever been designed, and we know how to use them. 

We’re getting our email, we’re online, we’re checking the bus schedule, we’re 

on Facebook, whatever. The disconnect is, we’ve never thought about how 

that same technology could be used in our work with children, because we 

fundamentally aren’t so sure it should be.

That’s the other challenge, incidentally. At home, or in our pockets or our 

purses, we have something that came out weeks ago. Schools are looking at 

computers and software that are 15 years old and don’t work. Part of the 

problem of technology is the cost of staying current. It’s extraordinary.

How many schools or preschools even have technology?

We’re going to have some data soon on that from a survey of the NAEYC 

membership around how teachers are using 

technology. Anecdotally, we would 

say there’s lots of technology 

in schools, but it’s out of date 

and not being used, or it’s 

in a lab and you get your 10 

minutes a week, which was our 

notion in 1985 of how computers 

fit in to the classroom. We’re still 

acting on that notion. 
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The Pew Internet and American Life study is providing us with interesting 

data about access to technology in this country. One set of data that jumped 

out at me—and this is particularly as it relates to my work at the Rogers 

Center—is that people are skipping home computers and going straight to a 

mobile device. They want access, but they don’t want to pay for two services 

and two plans. So, how do you deliver content on that 3-inch screen instead of 

that TV-sized screen? 

Are teachers and other early childhood professionals aware of that disconnect 

between their daily lives and their work with children? 

When I talk about that, I get, “Huh, I hadn’t actually thought about that, but 

you’re right.” A study was done in 2007 on license-exempt child care provid-

ers in Illinois, and it turns out there were tons of computers in their homes 

and they were very good at using them: buying books, buying 

movie tickets, printing maps, what have you. But they never 

once thought about using that technology to connect to 

professional development or to each other, and they 

complained of feeling “isolated” and all that.

We can either say, “That’s their problem,” or we 

can say, “We need to fill that gap.” That’s another 

role for Erikson, in my opinion.

You’re obviously a fan of technology. But  

what about people who just aren’t comfortable 

with it?

You say “technology,” but for me it’s tools. And 

when it comes working professionals in the 

field, I’m sorry, it’s 2010, you’ve got to learn how 

to use these tools. I think we have a professional obli-

gation to challenge ourselves, to think hard about why and how and what. 

Being a “fan,” incidentally, doesn’t mean I don’t see the pitfalls. Walking 

home one day, I saw a mother and child at a restaurant, having a little lunch. 

The “story” I wrote about it in my mind was “mom and child having a special 

lunch together.” But the reality was mom glued to her phone and daughter 

absolutely not a part of anything. 

The question is, Can we use technology as a tool to reconnect children and 

adults? I don’t know the answer, but it’s an intriguing idea.    
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Erikson ongoing

Whatever their job title, Erikson faculty, alumni, and  

students are united in a single, ongoing enterprise:  

to make life significantly better for children and their 

families. Their work takes them across the nation and 

throughout the world, but it is always rooted in the Erik-

son ethos: practical, thoughtful, inclusive, and effective.

Tummy time in Guayas
Occupational therapist Marsha 

Baker, ’96, part of Erikson’s 

Fussy Baby Network team, 

headed some 3,000 miles south  

this summer to spend a week  

in the coastal province of 

Guayas, Ecuador, with Zully  

JF Alvarado, ’84. 

The pair wasn’t there to work 

on their tans. Alvarado, who was 

born in Ecuador, is founder and 

director of Causes for Change 

International. Baker had agreed 

to join one of the organization’s 

regular volunteer missions of 

medical assistance and train-

ing in health, education, and 

economics to underserved chil-

dren, women, and persons with 

disabilities. 

“The purpose of the trip, for 

me, was really to talk with par-

ents and staff at the schools for 

children with disabilities. Both 

groups had a lot of questions 

about how to work with their 

children, many of whom had 

significant developmental dis-

abilities and had not received 

early services.” Few early 

intervention programs are 

available in Ecuador, and there 

is little training for early child-

hood educators. Together, 

Baker and Alvarado conducted 

training sessions at AVINNFA 

(Volunteer Association of the 

National Institute for Children 

and Families), a school and 

rehabilitation facility in the 

town of Milagro, and the 

National Council of Disabilities 

Rehabilitation Center in 

Naranjal. They also traveled to 

locations in the countryside to 

meet with infants and mothers. 

“In one village, we put down 

palm leaves on the ground, and 

that’s where parents brought 

their children as they were wait-

ing to see the dentists. It was 

fun for me, but a cultural discon-

nect: Most parents felt that their 

children were doing fine.”

All in all, Baker spoke with 

more than 250 parents and pro-

fessionals during the week. One 

outcome of these conversations 

was to give her a better idea 

about what kind of information 

and trainings might be helpful. 

She and Alvarado are currently 

discussing delivering trainings 

via Skype on visual systems that 

center staff can create for their 

classrooms and parents can use 

at home.  

Marsha Baker, ’96, above and 

right. With Zully JF Alvarado, ’84, 

(in red) top right.
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Speech, speech
Erikson president Samuel J. 

Meisels, Ed.D., will be deliver-

ing a second commencement 

address this year, this one 

at Roosevelt University in 

December, where he will also 

accept the doctorate of humane 

letters, honoris causa. The 

honorary degree, the highest 

awarded by the university, is 

being given in recognition of 

Meisels’s long and distinguished 

career as an educator in the 

field of early childhood develop-

ment and for his many public 

service accomplishments.

Project Match founder 
honored
In 1985, Toby Herr, ’82, had 

an insight into the lives of the 

chronically unemployed: the 

problem wasn’t the lack of a job. 

Just as giving a toddler a pen 

didn’t magically confer an ability 

to write, giving a person a job 

didn’t give that person the whole 

constellation of competencies 

that make a person employable.

On Friday, October 29, the 

Alumni of Erikson Institute will 

recognize the power of Herr’s 

insight—and of the organization 

she created to act on it—with 

the Founders Award, given dur-

ing the association’s annual 

meeting at Erikson. 

The organization Herr 

founded is Project Match, 

designed to give the unem-

ployed the developmental sup-

ports they needed to join the 

world of work. Long admired 

by policymakers and program 

administrators dealing with 

workforce attachment, the 

project’s employment model for 

community-based organizations 

and case management system 

for welfare agencies have both 

been replicated at sites around 

the country. In 2008, the orga-

nization accepted the ultimate 

accolade. It was only one of 

eight nonprofits internation-

ally to receive the MacArthur 

Foundation Award for Creative 

and Effective Institutions. 

Project Match recently 

expanded its direct service 

activities and is now focused 

on Chicago’s West Haven 

neighborhood. 

Career moves
Stephanie Bynum, ’02, who 

launched Erikson’s Office of 

Career Services six years ago, 

has been promoted to assistant 

dean for academic affairs. In her 

new position she will oversee 

and coordinate critical compo-

nents of academic programs, 

including adjunct faculty, cer-

tificate programs, student aca-

demic support, and internships. 

Bynum brings extraordinary 

experience to the job: in addition 

to getting her degree here, she 

has taught in the master’s pro-

gram, directed the administra-

tion specialization, and served 

on the alumni board. 

Partners in Care 
receives grant
Prince Charitable Trusts awarded 

a $25,000 grant to adapt the 

Fussy Baby Partners in Care 

training, consultation, and 

resources to meet the needs 

of Early Head Start (EHS) 

programs. Partners in Care 

materials, which are produced in 

Spanish and English, help infant 

and child care center person-

nel recognize and address the 

challenges of caring for the very 

young outside the home.

Present at the creation
Speaking at the commencement ceremony, honoree Bernice 

Weissbourd made the following remarks.

“I remember, many years ago, when Maria 

Piers came to my house in Hyde Park to talk 

about an idea she had. She was concerned 

that Head Start was growing rapidly all over 

the country, and there just weren’t enough 

trained teachers to serve young children well.

“Planning with Barbara Bowman and 

Lorraine Wallach, this idea geminated into 

what Erikson Institute is today—a nationally 

and internationally known school for the 

very best education in a comprehensive 

understanding of early childhood.

“Harboring such memories, I’m a bit over-

whelmed to be receiving this honorary degree.

“And along with those personal feelings 

are my thoughts as a professional in the 

field. In these years, the society has moved 

from a concern about kids starting at first 

grade to a focus on children’s development 

from birth. Erikson has been, and under the 

direction of Sam Meisels will continue to be, 

a leader in this cultural revolution—a change towards children 

which affects our political, economic, and social landscape.

“So I accept this honor with heartfelt personal thanks, and with 

deep appreciation of the eminence of Erikson Institute.”

Photo by Kathy Richland

Erikson life trustee Bernice 

Weissbourd, founder of 

Family Focus, one of two 

recipients of an honorary 

doctorate at Erikson’s 43rd 

commencement in May. 
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Center for Children  
gets a little hug
This spring, Erikson received 

a $1,000 grant from the Build-

A-Bear Workshop Bear Hugs 

Foundation to support the Center 

for Children and Families. The 

grant underwrites the purchase 

of toys needed for play-based 

assessments of children with 

social-emotional, behavioral, and 

developmental concerns. “Toys 

not only make for a welcoming 

space at the Center,” says Center 

executive director Margret 

Nickels, “They are key to our 

assessment of the child since so 

much is evident in how a toy is 

used. We are grateful to Build-A-

Bear Workshop.” The foundation, 

which supports children’s health 

and wellness causes, is commit-

ted to making life more “bearable” 

for children and families in need. 

Proceeds from the sale of each 

“Champ–A Champion Fur Kids” 

at Build-A-Bear Workshops sup-

port these efforts. 

Small world
Two Erikson faculty members 

represented Erikson at the 

World Association for Infant 

Mental Health’s 12th World 

Congress in Leipzig, Germany, 

this summer. Associate profes-

sor Jon Korfmacher partici-

pated in symposiums on the role 

of helping relationships in early 

interventions and the challenges 

of assessing early prevention 

programs around the world. 

Together with research associ-

ate Aimee Hilado, ’06, he also 

presented a study that com-

pared how five states define the 

competencies—or specialized 

knowledge and skills—needed 

by early childhood mental health 

specialists. The study will help 

develop training standards for 

the fledgling field. 

Assistant professor Tracy 

Moran presented two stud-

ies, one examining the role of 

maternal depression on infant 

emotion and the second on the 

Assessment of Parenting Tool, a 

developmentally sensitive mea-

sure of how efficacious parents 

of children birth to 24 months 

feel. Parents of children under  

2 years of age are invited to par-

ticipate in the ongoing study by 

taking an online survey at www.

surveymonkey.com/aptsurvey.

Consultation project 
ends
The start of the new fiscal year 

brought to a close a state-funded 

program that provided ongoing 

mental health consultation to 

practitioners working in Birth 

to Three Prevention Initiative 

and Pre-K programs throughout 

Illinois. 

The Infant and Early 

Childhood Mental Health 

Consultation Program, an initia-

tive of the Illinois State Board of 

Education launched at Erikson 

by Sam Wulfsohn, Ph.D., in sum-

mer of 2007 fielded consultants 

to more than 100 programs and 

450 home visitors, pre-K teach-

ers, program directors, and other 

staff, helping them to understand 

children’s social-emotional 

development and its effect on 

children’s interactions with par-

ents, caregivers, and peers. The 

goal was to better prepare prac-

titioners to teach the children at 

greatest risk. 

In an email to the Erikson 

community announcing the 

closure, Irving Harris Professor 

of Infant Studies Linda Gilkerson 

expressed her “heartfelt appre-

ciation” to the entire team for 

their role in “advancing Erikson’s 

mission to improve the lives 

of children and families.” The 

project included Laurie Kabb, 

executive director; Lauren 

Wiley, director; project manager 

Gregory Tate and past-director 

Tonya Bibbs, a doctoral stu-

dent; Chicago-area consultants 

Maggie Brett, Teresa Collado, 

’10, Tina Dorow, M.S. ’10, Vicki 

Pendelton, Darcie Price-Wallace 

and Olga Silva-Zletz, M.Ed. 

’96; and statewide consultants 

Colleen Berman, Jill Corder, 

Elizabeth Frisbie, Lynn Liston, 

and Angela Marvel.

Champ– 

A Champion 

Fur Kids
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Better than chance: 
Increasing the odds of 
funding good work  
How do you know which 

programs are doing a good 

job working with children and 

families? Programs often try 

to document their results. The 

problem comes when programs 

that address the same problem 

use different tools to measure 

their progress. 

That was the situation facing 

Children’s Hospital and Health 

System’s Child Abuse Preven-

tion Fund in Milwaukee. Of 

eight home visitation agencies 

providing parent education and 

support to at-risk families who 

are expecting babies or have 

preschoolers at home, all were 

using different tools to measure 

the results of their work. And 

none could accurately compare 

their results to any common 

benchmarks.

To solve the problem, the 

fund has launched a research 

project in collaboration with 

Erikson associate professor Jon 

Korfmacher, who will lead a 

team that will develop a practical 

and reliable tool for measuring 

program quality across different 

models of home visiting. 

The goal is to make a tool 

that is user-friendly, grounded 

in research, and relevant to all 

the different groups who are 

interested in ensuring good 

programs. Such a tool can not 

only help home visiting provid-

ers improve the effectiveness 

of their programming but help 

policy makers and early child-

hood funders determine if they 

are making investments in qual-

ity programs.

The research is made pos-

sible by a two-year commitment 

of financial support from the 

Pew Home Visiting Campaign, 

a project of the Pew Center on 

the States. Performance Works 

of Wisconsin is providing project 

management support.

Warren reports
James Warren, columnist for 

the Chicago News Cooperative 

and former managing editor 

and Washington bureau chief of 

the Chicago Tribune, has high 

praise for two Erikson alumnae. 

In a piece that ran in the New 

York Times, Warren wrote: 

“On Wednesday, my wife 

and I attended the kindergarten 

graduation at Ravenswood 

Elementary, a North Side school 

with a high poverty rate. As we 

watched our son and his proud 

classmates sing John Lennon’s 

‘Imagine,’ we were grateful that 

he had experienced a young 

and stellar teacher after two 

years with another young star, 

his pre-K teacher. 

“The kindergarten teacher, 

Meghan Residori [current 

student], showed parts of a 

nifty film about the past year 

and gave us all a copy of it, as 

well as a laminated folder that 

contained our child’s kinder-

garten memories in the form of 

his thoughts on various photos 

taken during the year, and a 

month-by-month compendium of 

his writing, evidence of hearten-

ing progress. 

“She and the pre-K teacher, 

Kira Hamann [M.S. ’09], are 

probably as good as you’ll find 

in any public or private school. 

Each has a commitment to the 

students and an ability to build 

a cohesive community. But, in 

seniority-driven layoffs, they 

might be goners. 

“It’s absurd. A sane system 

would include real standards. 

It would give flexibility to and 

demand accountability of prin-

cipals. It would replace clearly 

mediocre teachers with clones 

of these two women. 

“Imagine.”

Indeed.
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New faces

Randy L. Holgate, formerly 

senior vice president for univer-

sity resources at the University 

of Chicago, is Erikson’s newest 

vice president for institutional 

advancement. Holgate began 

her career in institutional 

advancement at Yale University 

and Hampshire College before 

serving in multiple roles during a 

30-year career at the University 

of Chicago. She received the 

Benjamin Franklin Award from 

the Association of Fundraising 

Professionals in 1995 for signifi-

cant fundraising achievements 

and service as a role model to 

the profession. Holgate is on the 

boards of the Chicago Children’s 

Choir and the Smart Museum of 

Art, as well as the University of 

Chicago Women’s Board. 

Susan H. Wallace joined 

Erikson this summer as vice 

president for finance and opera-

tions. Previously, Wallace was 

vice president and chief finan-

cial officer at the Illinois Institute 

of Technology, where she over-

saw annual and long-term finan-

cial operations and planning, 

Chautauqua beckons Bowman
“How we treat children between birth and age 7 

or 8 ... makes an enormous difference in how they 

lead their lives.”

The message was one Barbara Bowman has 

delivered hundreds of times over the course  

of her 50-odd-year career as an early childhood 

educator and advocate. The venue, however,  

was unique.

It was the amphitheatre at Chautauqua, one 

of the most venerable of American institutions. 

Bowman had been invited to deliver the lecture 

(available from the Chautauqua bookstore at 

http://chautauquabookstore.ciweb.org) as part of 

the 136-year-old learning community’s summer 

2010 offerings.

managed investment portfolios, 

and supervised a team of 55 

employees across multiple 

departments. During her 30-year 

career, Wallace held similar 

positions at DePaul University 

and the Poetry Foundation. She 

is currently a board member of 

Catalyst Charter Schools and 

a trustee of the Union League 

Club Boys and Girls Club. A cer-

tified public accountant, Wallace 

earned an M.B.A. from DePaul 

University.

The experience puts her in some fairly distin-

guished company. Thomas Edison, Thurgood 

Marshall, Franklin Roosevelt, Susan B. Anthony, 

Helen Keller, Margaret Mead, Al Gore, Ken Burns, 

Bill Cosby, Calvin O. Butts, Bill and Hillary Clinton, 

and Elie Wiesel, to name just a few, have all lec-

tured at Chautauqua.
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Good work
Michael Olenick, M.Ed. ’79, was 

elected to the board of direc-

tors of the National Association 

of Child Care Resource and 

Referral Agencies. He also was 

re-elected as president of the 

board of the California Childcare 

Resource and Referral Network.

Associate professor Chipo 

Dyanda, ’97, was appointed 

to the post of deputy vice 

chancellor for the University of 

Zimbabwe. 

Zully JF Alvarado, ’84, 

served as a delegate to the 

invitation-only National Disability 

Policy Summit hosted by the 

National Council on Disability. 

Participants met in Washington, 

D.C., to discuss the future of dis-

ability policies and programs.

Jamilah R. Jor’dan, M.Ed. ’94, 

joined the faculty at Chicago 

State University as an assistant 

professor in the Department 

of Early Childhood-Primary/

Bilingual Education. 

Sarah Sivright, M.Ed. ’96, is 

a co-director and teacher at 

All Seasons Preschool in Inver 

Grove Heights, Minnesota. 

The preschool, which shares 

space with Inver Glen Senior 

Living, encourages children 

to interact with residents of 

the senior housing community 

through structured activities and 

casual visits. Sivright writes, 

“The relationships between the 

children and the ‘grandmas and 

grandpas’ are nothing short of 

miracles to witness.” The school 

features an art- and nature-

focused curriculum.

Amy Morgan, M.S./M.S.W. ’05,  

provides therapy for individuals, 

couples, and families through 

her private practice, Amy Morgan 

Counseling, and continues to be 

a writing tutor at Erikson. She 

has two boys, 3-year-old Dino 

and 1-year-old Jake.

Angela Searcy, M.S. ’05, is the 

owner and founder of Simple 

Solutions Educational Services. 

In November 2009, her company 

provided consultation and train-

ing services for 17 Head Starts 

and Early Head Starts in Cook 

County, Illinois. The work was 

funded through an American 

Recovery and Reinvestment 

Act grant to the Community 

and Economic Development 

Association of Cook County. 

Searcy also serves as a con-

sultant with The Multisensory 

Training Institute of the Stratford 

Foundation in Needham, 

Massachusetts, which seeks to 

prevent and address reading dif-

ficulties in students by increasing 

teachers’ knowledge of evidence-

based strategies.

Sara Sladoje, M.S. ’05, and 

Alison Kramme, LCPC, are 

launching a new mother and 

infant support group, GRASP 

(Gathering, Reflecting, AS 

Parents) beginning in September. 

Each week, the group will focus 

on a specific topic ranging from 

couplehood after baby to infant/

parent attachment. 

Shira Miller, M.S. ’06, recently 

received Rush Hospital’s 

Employee of the Year Award. 

She is the first child life special-

ist at Rush to ever receive this 

hospitalwide award.

Claire Halloran, ’07, is a 

speech-language pathologist 

who works primarily in early 

intervention. In September, she 

affiliated her practice with the 

Learning Through Play Center 

and will work with children up 

to age 6. Halloran sends a 

special thank you to a number 

of Erikson staff and faculty for 

their support, including Linda 

Gilkerson, Anne Powers, Marsha 

Baker, Robin Manus, Judy 

Bertacci, and Maeve O’Shiel.
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Erikson could not have the impact it does on early childhood policy and practice 

without the support of the Institute’s generous donors. During the 2010 fiscal 

year, the individuals, families, foundations, and corporations listed in the 

following honor roll gave $8.7 million to the Institute. Your gifts enable Erikson 

to engage in the most important work—providing young children with the 

opportunity to reach their full potential. 

You support Erikson students, faculty, and researchers as they generate 

knowledge and learn how to provide the best education and care for young 

children. Your gifts help sustain vital programs in underresourced and 

underserved communities. Erikson’s outreach ranges from working with teachers 

and administrators to improve pre-kindergarten through 3rd grade instruction 

and curriculum to directly serving young children and families through 

assessment, diagnosis, and treatment programs. Your gifts also help Erikson 

develop close partnerships with schools and a wide variety of programs and 

agencies that serve children and families in Chicago, its suburbs, and beyond. 

On behalf of the board of trustees and the many children and families served 

by Erikson, thank you for your support. I truly believe that there is no better 

investment you can make than in our children and in Erikson.

Richard P. Kiphart

Chair (2006–10), Erikson Institute Board of Trustees

From the Board Chair
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“Thank you a million times over for the gift you 

gave me and so many others. My education 

at Erikson Institute has been the greatest 

educational experience of my lifetime thus far.  

I cannot express enough how prepared I feel  

to be a child advocate, a child care provider, a 

friend, a mother, and a human out interacting  

in the world.”

Laura Frank, M.S./M.S.W. ’09, Harris Scholar and assistant director of child care and 

child development coordinator, Minnesota Indian Women’s Resource Center 

Founder’s Circle 
$100,000 and above
Anonymous 

The Boeing Company

The Buffett Early Childhood Fund

CME Group Foundation

The Crown and Star† Families

Doris Duke Charitable Foundation

Grand Victoria Foundation

The Harris Family Foundation

The Irving Harris Foundation

Joy Foundation

The Joyce Foundation

Susan* and Richard† Kiphart

McCormick Foundation

Polk Bros. Foundation

The Children’s Initiative, A Project of 

the J.B. and M.K. Pritzker Family 

Foundation

The Pritzker Foundation

Cari*† and Michael J. Sacks

State of Illinois

The Steans Family

W. Clement & Jessie V. Stone 

Foundation

Dan and Patty† Walsh

Thank you! 
Honor Roll of Donors 2009–10

Chair’s Circle  
$50,000–$99,999
The Bank of America Charitable 

Foundation

Michelle L. Collins†

Exelon

The Joseph and Bessie Feinberg 

Foundation

Gustafson Family Foundation

Motorola Foundation

The Walden W. and Jean Young 

Shaw Foundation

Sheri† and Sherwin Zuckerman

President’s Circle  
$25,000–$49,999
Brian and Deidre Clingen

Kent P. Dauten, Keystone  

Capital, Inc.

Elizabeth Morse Genius  

Charitable Trust

Sabrina† and Antonio Gracias

Judy and Verne Istock

The Francis L. Lederer Foundation†

Judy† and Ray McCaskey

Harriet and Ulrich Meyer

The Neisser Family Fund†

Nellie Mae Education Foundation

The Northern Trust Company

Perkins Malo Hunter Foundation

PNC Foundation

Prince Charitable Trusts

Pritzker Early Childhood Foundation

The PrivateBank

James† and Ellen Roche

The Ruttenberg Foundation

Jim and Eve† Tyree

Susan† and Bob Wislow

Dean’s Circle 
$10,000–$24,999
Anonymous

Linda and Robert Barrows

Blue Cross Blue Shield of Illinois

The Robert Thomas Bobins 

Foundation*†

John and Jackie Bucksbaum

D & R Fund

John A. Edwardson

Colleen and Lloyd Fry and the  

Lloyd A. Fry Foundation

Mrs. Betsy Guenzel

Heitman

Mrs. Mary P. Hines

Bruce E. Huey†

Shawn and Lewis† Ingall

Morris Kaplan and Dolores Kohl 

Kaplan

Lindy and Mike Keiser

Mary A. Laraia†

Mr. and Mrs. Ed† Loeb

Jill and Paul Meister

Mesirow Financial

The Offield Family Foundation

J.B. and M.K. Pritzker Family 

Foundation

Johnathan and Royal† Kennedy 

Rodgers

The generous support of the following donors has enabled Erikson to advance its 

mission of improving the lives of children and families. The honor roll reflects gifts 

received between July 1, 2009, and June 30, 2010. 

*Erikson alumnus or alumnus affiliation
†Erikson trustee, life trustee, or trustee affiliation

**Deceased
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Rick† and Marti Schuham

Sara† and James Star

Topfer Family Foundation

Valor Equity Partners†

Bernice Weissbourd†

Professor’s Circle  
$5,000–$9,999
AAR CORP

Eric Adelstein† and Gail Basch, MD, 

Adelstein Liston†

Alberto Culver Company

Anonymous 

Daniel Arends

Edward M. Bakwin

Robert and Isabelle Bass 

Foundation

BCS Financial Corporation

William Blair & Company

Dr. and Mrs.† James Bowman

Cabrera Capital Markets, LLC†

Rita and John Canning

Chicago Title and Trust Company 

Foundation

Chico† & Nunes, P.C.

Colliers Bennett & Kahnweiler Inc.

Mr. and Mrs.† J. Gerald Combs

Continental Materials Corporation

Dykema Gossett PLLC

Executive Construction Inc.

FIS

William Goldman

Graycor Inc.

Lee† and Cynthia Harkleroad  

and Family

Harris Bank

Toby*† and Jeff Herr 

David G. Herro

Michael Hughes, Huen Electric 

Company

Huron Consulting Group

Illinois Tool Works Inc.

Burton B. Kaplan

Keefe, Bruyette & Woods, Inc.

Donald P. and Byrd M. Kelly 

Foundation

Anne E. Leibowitz Fund / Joy Segal†

Madison Capital Partners

Mazzetta Company, LLC

Ashley and Matthew McCall

Dr. and Mrs. Samuel J. Meisels

Midwest REM Enterprises, Inc.

Much Shelist

Musk Foundation

Alexandra and John Nichols

Northwestern Memorial Healthcare

PVS Chemicals, Inc.

Diana and Bruce Rauner

David R. Sawyier

Ira and Beverly Schulman

The Sidley Austin Foundation

Vedder Price

Fellows  
$1,000–$4,999
Jon Abrams

Catherine Adduci†

Aldridge Electric, Inc.

Anonymous (2)

AT&T Foundation

William and Donna Barrows

Julie and Roger Baskes

Betty L. Bergman

Judith G. Bertacchi*

The Braeside Foundation

Matthew and Kay Bucksbaum

Build-A-Bear Workshop Bear Hugs 

Foundation

Jeanna Capito*† and Kevin 

Mendenhall

Caterpillar Foundation

Charter Steel Trading Co., Inc.

Cobra Electronics

Cole Taylor Bank

John and Jane Colman

Continental Electrical Construction 

Company

Carol Brunson Day*

Deutsch, Levy & Engel, Chartered

Walter A. Donohue

Thomas Elden

Ellwood Associates

Deborah and David Epstein

Sidney Epstein and Sondra Berman 

Epstein Foundation

ExxonMobil Foundation

Jamee and Marshall Field

Fleishman-Hillard Inc.

Bill and Susan† Gallagher

Nancy Gidwitz

Linda Gilkerson and Don Lamb

Mr. and Mrs. Robert Dunn Glick

Jim Gordon, The Edgewater Funds

Melvin and Sue Gray

Jonathan Harries and Jennifer Aubrey

Karen G. Harrison

Robert and Debbie Hartman

Brad M. Hedberg

Mr. and Mrs.** Ben Heineman

John† and Lauren Hines

Randy L. Holgate and John H. 

Peterson

Katten Muchin Rosenman 

Foundation, Inc.

King Family Foundation

Betsy Kochvar Fund at The Chicago 

Community Trust

Patricia and Martin Koldyke

Ira† and Debra Korman

Jamie Cohn Kost

Thomas and Sandra Kully

Katherine and Mitchell† Lederer

Lettuce Entertain You Enterprises, Inc.

Bonita and Bob Levin

“Thank you, Erikson, for your commitment to the 

western suburbs of Chicago. Drs. Jon Korfmacher 

and Jolynne Andal provided hands-on, deep-dive 

consultation to our five-year Early Childhood 

Initiative, and the many lessons learned continue 

to resonate strongly through the participant 

agencies and the children and families they serve.”

Nanette Silva, MPH, Community Memorial Foundation
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Fay and Daniel Levin

Jeanne Lockridge and Martin Mueller

Sarah Mangelsdorf and Karl 

Rosengren

Roxanne and Rocco Martino

John W. McNulty†

Anne L. Metcalf

Chris* and Amanda Miller

Susan Munro*

Mr. and Mrs. Edward Napleton

Navigant Consulting

Patricia Nedeau

New Prospect Foundation

Nicor Gas

Mr. and Mrs. Richard Notebaert

Bill Nygren Foundation

Omega Demolition Corp.

The Oppenheimer Family 

Foundation

Claire B. Oxtoby*

Laura* and Ron Papale

Perkins + Will / Fred Schmidt

Bronwyn Poole and Peter Schmitz

The John and Lisa Pritzker Family 

Fund

Gordon S. Prussian

Ricci / Welch Inc.

Rico Industries / Tag Express

Judge John W. Rogers and Ms. 

Gwendolyn D. Rogers

Renee & Edward Ross Foundation

Rothkopf Family Charitable 

Foundation

RSM McGladrey, Inc.

Elise Sacks

Mary K. Sextro-Black*

John A. Shea

Mary and Mike Smale

Laura K. and Richard L. Smith

Avy and Marcie Stein

Strategic Hotels & Resorts

John Svoboda

Perry and Karen Taylor

The Terlato Family

Transco Inc.

Transwestern Investment Company

Tri-Land Properties

Pat Turnbull

University of Illinois

US Bank

Joyce Walters†

Andy Weimer

Adrienne E. White†

Advocates  
$250–999
Harvey and Doris Adelstein

Alter Trading Corporation

Anonymous (2)

Ellen M. Babbitt

Prudence and Francis Beidler

Mr. and Mrs. Donald A. Belgrad

The Bellick Foundation

Kay Berkson and Sidney Hollander

Carla Berry

Philip D. Block III Family Foundation

Rosellen Brown and Marvin Hoffman

Patricia Luther Chronis*

Mitchell Cobey and Janet Reali

The Jacob & Rosaline Cohn 

Foundation

Marcia S. Cohn

Stuart and Charna* Cohn

Joyce A. Davis*

Dillon Kane Group LLC

Eva M. Duncan

Elite Electric Company, Inc.

John and Jeanne Ettelson

Patti Eylar and Charles Gardner

Steven A. Felsenthal

Helene Block Fields*

Miriam Filler*

Jonathan Frank

Pamela J. Frankel*

Michel Frendian 

Mr. and Mrs. Wilbur H. Gantz

Mrs. Isak V. Gerson

Lyn Goldstein

The David B. Golub and Lisa Piazza 

Charitable Fund

Albertha Graham*

Grant Thornton, LLP

Richard and Mary L. Gray

Nate and Evelyn Grossman

Mickey M. Hamano

Cheryl and Hill Hammock

Dr. and Mrs. Ira M. Hanan

Gloria Harbin

John S. Harris*

William Harris Investors

Craig W. Henderson

Hilco Trading, LLC

Ky Hilliker

Sandra and Fred Holubow

Carol* and Vance Huntsinger

Dr. and Mrs. David Ingall

iTRACS Corporation

The Johnson, Brzozowski, and 

Valleau Families

Jetta N. Jones

Andrew Kaldor

King Family Foundation

Ling D. Lee*

Gary I. Levenstein

Mr. and Mrs. John G. Levi 

The Levy Company

“Thank you, Erikson, for equipping your students 

with the broader knowledge of ‘how to do’ when 

many others tell you only ‘what to do’ and for 

your unique focus on understanding the culture 

surrounding each individual child we work 

with. This helps set Erikson apart and gives 

alumni the credentials and the know-how to solve 

complicated issues concerning children  

and families.”

Frank London Gettridge, M.S. ’05, principal, Clara Barton Elementary School
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Timothy Lewis

Sharon* and Earl Lichtenstein

Barry J. Lind, Lawrence M. Silver, 

and Alan J. Young

The John D. and Catherine T. 

MacArthur Foundation

Maurice Sporting Goods

Thomas D. McCarthy

Joan B. McLane*

Patricia B. McMahon*

Gillian D. McNamee

Jack and Goldie Wolfe Miller Fund

Gayle Mindes*

Lou, Kelly, and Leah Mini

Bela* and Rajiv Mote

Eileen B. Murphy

Carl and Pat Neisser

Ken and Winifred Neisser

Florence Nelson

Kenneth & Bernice Newberger 

Family Fund

Penny Obenshain

Linda and David Richter

Margaret Riehl

Deborah Rogers-Jaye*

Guy and Lenore Rounsaville

Susan B. and Myron E. Rubnitz

Geoffrey Ryan

Robert H. Sachs, XL Screw 

Corporation

Bettylu and Paul Saltzman

Mr. and Mrs. Richard Samuels

Ruth U. Schack

Jamie Schwartz

Polly Schwartz*

Berta G. Shapiro

Dr. and Mrs. Mitchell Sheinkop

Shipp Family Foundation Inc.

Silverman Consulting

Sloan Valve Company

Mr. and Mrs. Barry Spitzer

Aurelia Liston Spurlark

Robert Star

Elizabeth Stein and David Shmikler

John and Julene Stellato

Rita Sussman

Takeda Pharmaceuticals North 

America, Inc.

Craig W. Thomas

Glenn and Gayle Tilles

Chris* and Bill Tompsett

Jill and Douglas Udell*

Stelios Valavanis

Mrs. Jane R. Van Bremen* and  

Mr. Lee Van Bremen

Sarita Warshawsky

Edward S. Weil Jr. and Dia S. Weil

Randi and Steven Wine

Winona Capital Management, LLC

Ann S. Wolff

Hal R. Wolken

Wynnchurch Capital

Geena and Dennis Zaslavsky

Ronna and Steven Zoll

Friends  
$1–$249 
Carrie L. Abbott-Walk*

Jane Anne Allen*

Tom and Diane Allison

Alexandra F. Altman*

Dorothy Anker

Anonymous (6)

Irene Antoniou

Robert D. Appelbaum

Cathy and Ed Atkins

Cindy R. Babcock*

Kimberly D. Bailey*

Edith M. Barnett*

Christine B. Bartlett*

Jan M. Basic

Emily Beckstrom* and Dan Wrigley

Dr. Helen R. Beiser

Sara and Billy Belkov

Linda E. Bell*

Karen R. Benson*

Robert Bernstein

Cathy R. Blanford*

Nancy Nathanson Bloch

Karyn and Jack Bloom

Louise A. Blosten

Renate Bradley

Andrea Brisben*

Carol and Brian Brownstein

Carol and Dan Brusslan

Esther Buchbinder*

Blakely and Harvey Bundy

Bonnie and Terry Burman

Peg M. Callaghan*

Robert and Jane Calvin

Phyllis K. Campbell*

Ida Anne Cardone

Jean and Alan Chapman

Guadalupe Chavez

Nancy Childress*

Nancy Cleary*

David D. Cone Foundation

Patsy Cooper*

Julie Coplon and Whitman Soule

Jacy Costa*

The Coughlin Family*

Jane M. Curry

Robert Darnall

Elaine B. Dempesy*

“What Erikson has done for Erie Elementary 

Charter School is absolutely invaluable. The New 

Schools Project has helped us identify who we 

are and to create a warm, loving, intellectually 

engaging place for children and teachers alike. 

The support and guidance New Schools has 

provided will always be a part of Erie.”

Velia Soto, principal, Erie Elementary Charter School
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Laleen Doerrer

Birdie Edwards*

Irwin M. Eisen

Marilyn Eisenberg

Lise Eliot

Beth Ellingson

Burt and Marion Fainman

Judith Feiertag*

Janice Feinberg

Bonnie Fields

Fran and Ken Fisher

Lisa R. Flynn

Robin K. Friedman

Lara Frohlich

Meggie Diane Fuehne*

Phillip C. Gans

Leatte and Adam Gelfeld

Helene* and Robert Gerstein

Schuyler Gilliam

David M. Glickman

Ethel Gofen

Helyn D. Goldenberg

Friends of the late Marcia Goldman

William A. Goldstein

Mary and Bruce Goodman

Melvin and Edith T. Goodman 

Charitable Foundation

Google Matching Gifts Program

Helene Gradolph

Roger Grimes

Alan Hager

Sonja P. Hall*

Marian R. Halpern

Laura Barnett Hansen*

Lynn and Jim Harris

Marsha Hawley*

Theresa Hawley

David Henderson

Marilyn M. Henkelman*

Harold M. Henry*

Marcos Higareda

James and Dina Hoffman

Holly Bamford Hunt*

Pam, Mike, and Scott Issen

Rebeca Itzkowich

Pauline Jackson*

Dori Jacobsohn*

Alan and Linda Jacobson

Nancy B. Jarvis*

Anita S. Jencks*

Betty Lou Johnson*

Don and Nancy Kempf

Tammy L. Kerouac*

Janet Kessler

Marie Kielty*

Anne and Robert Klee

Kenneth J. Kogut

Patricia Kovar*

Peter G. Krivkovich

James Krug

Margaret Krulee*

Karen M. Kurz-Riemer*

Evelyn E. Lang*

Aaron L. Lebedow

Gary I. Levenstein

Linda Li*

Barbara and Frank Lieber

Bonnie Jacobowitz Lieberman*

Mr. and Mrs. Robert B. Lifton

Steven Loeb

Lonnie Loy

Maureen T. Madigan*

Mr. and Mrs. Ralph B. Mandell

George and Roberta Mann

Philip I. Mappa

The McCormick Family*

Jennifer McCray* and Billy Kaplan

Michele M. Meier*

Luisiana Meléndez*

Louis Mendes

Kimberly Megan Mettler*

“I am a better teacher because of this professional 

development program. Thank you.”

Teacher who received coaching through Erikson’s Early Mathematics Education Project

“I cannot say enough about this program. It 

changed the way I think about and teach math. 

There is so much you can take away and use 

immediately in your classroom. It is also a great 

time to share with fellow teachers.”

Teacher, Erikson’s Early Mathematics Education Project

“Thanks for providing a very valuable 

professional development program. CEDA 

Head Start staff gained new knowledge about 

bilingual child development, have committed 

to implementing new strategies, and are ready 

to transfer this valuable training to practice. 

Together, Erikson Institute and CEDA are 

working to improve the school readiness and 

family engagement of the English Language 

Learning community.”

Linda Langosch, Early Childhood Development Manager, CEDA Early/Head Start
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Nancy Meyer

Susan Korach Mies*

Mandy Miller*

Rita L. Mitchell*

Ralph Moore

J. Clifford Moos

William L. Morrison

Katherine Murphy*

Steven Nasatir

Jordan and Jean Nerenberg 

Philanthropic Fund

Charles and Karen* North

James and Sally* Nurss

Michael R. Olenick*

Myrna Orenstein

Patricia A. Oya*

Maureen Patrick*

Marla Peckler*

Martin J. Perry

William O. Petersen

Cora S. Petty*

Marvel Pomeroy

Arleen Prairie*

Jim A. Price*

Justine Putnam

Jennifer and Jonathan Quinn

Diane Ragains-Slawin

Aisha Ray* and Paul Carryon

Mary Kane Reilly

Ruth Reiner

Lawrence John Rempala*

Kathleen Ricketts*

Pearl H. Rieger

Jean Robbins

Mary Joyce Robbins*

Elliott and Ronni Robinson

Robert and Gail Rodman

Osvaldo Rodriguez

Carol June Rogers*

Scott Rose

Chickie and Steve Rosen

Linda Rosenblum and Steven Swiryn

Ann M. Rothschild

Jean Sampson

Gina L. Savo*

Christia Dianne Say*

Daniel and Sandra Scheinfeld

Michael and Rhoda Schlesinger

Nancy and Philip Schmidt

Sally L. Schrag*

Nancy and Michael Schulson

Charles P. Jr. and Susan H. 

Schwartz

Lili Schwartz

Nancy L. Schwider*

Beverly Shapiro

Toni L. Shears

Linda Rae Sher

Lawrence A. Sherman

Jason T. Shilson

Alissa and Jon Shulkin

Craig and Amy Sieben

Daniel Simon

Magdalena Slowik

Kenneth E. Smith*

Joyce L. Sobel*

Stuart and Carol Solomon

Elizabeth and Hugo Sonnenschein

Gerta Sorensen-London

St. Andrews Foundation

Edwina Stephenson

Fran Stott and Richard Kampwirth

Sharon Syc and Geoff Bryce

Amy and Steve Topel

Trans Union LLC

Mildred P. Vajagich*

Ellen L. Vigil*

Anne M. Volz

Abbie J. von Schlegell

Rebecca E. Waterstone*

Therese B. Wehman*

Betty J. Weiss

Rose Mary H. Wells*

Wells Fargo Foundation–Educ. 

Matching Gift Program

Marguerite M. Wickman*

David E. Wilson

Barbara J. Wright*

Carla Young*

Sally and Shepherd Young

Thomas and Marianne Zidar

Mr. and Mrs. Daniel Zuckerman

“We are so grateful for our partnership with 

Erikson, as it has added to our internal expertise, 

as well as provided us with a larger pool of 

resources. Erikson professors’ level of expertise 

is peerless. They have the newest, as well as 

established, knowledge surrounding children and 

families. And we’ve found that Erikson interns 

are always smart and hardworking and fit well 

into our child-centered environment.”

Jennifer Farrington, president & CEO, Chicago Children’s Museum

“Thank God for you guys. It’s a really scary 

experience to know your child might have 

problems, so it’s comforting to know places like 

the Center for Children and Families exist.”

Marikay, client, Center for Children and Families
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“Thank you! Erikson’s yearlong professional 

development services at El Valor have 

helped our child development staff excel, 

resulting in improved services to our children. 

Erikson’s intensive training activities, hands-

on approach, and ongoing planning with 

management staff will continue to inform 

and support El Valor’s teaching practices in 

our priority areas of dual language learning, 

inclusive practices for special needs children, 

and promoting social emotional health in 

young children.”

Clara Lopez, vice president, El Valor 

Erikson Institute received gifts 
in memory of the following 
individuals:
Robert Thomas Bobins

Rosaline Cohn

Marcia Goldman

Evelyn Nathanson

Grant Pick 

Eva Teichner

Elizabeth Udell

Erikson Institute received 
gifts honoring the following 
individuals:
Marsha Baker*

Norman Bobins

Janice Eisenman

Helene Block Fields*

Linda Gilkerson

Sabrina Gracias†

Shawn and Lewis† Ingall

Susan* and Richard† Kiphart 

Angela Kolerno

Mitchell Lederer†

Elsie & Henry Loeb

Conor and James McCormick

Rebecca McLane*

Kathy Richland Pick†

Cari Sacks*†

Sara Star†

Tamara Kaldor

Susan† and Bob Wislow

Gifts in Kind
Adelle’s Fine American Fare

Paul Adelstein

American Airlines

Art Institute of Chicago

Arthur Murray Dance Center

Arts 220 / Fern Simon

Bar Room at The Modern

Craig and Donna Bernfield

The Blackstone

Mary and Leigh Block Museum of Art

Bloomingdale’s

Virginia*† and Norman Bobins

Branch 27

Brooks Shoe Service

Bubbles Academy

Kevin Butler

Casa Iguana / Dive Little Corn

Chef Fredy Cuisine

Chicago Architecture Foundation

Chicago Botanic Garden

Chicago Bulls

Chicago Cubs

Chicago History Museum

Chicago Humanities Festival

Chicago Shakespeare Theater

Chicago Sun-Times

Chicago White Sox

Coco Pazzo

Michelle L. Collins†

Mr. and Mrs.† J. Gerald Combs

Court Theatre

Courtyard Wines at Market Square

The Crown and Star† Families  

and the Aspen Skiing Company

DePaul University Merle Reskin 

Theatre

Walt Disney World Co.

The Richard H. Driehaus Charitable 

Lead Trust

The Richard H. Driehaus Museum

DuPage Children’s Museum

East Bank Club

Facets Multi-Media, Inc.

Fantasy Kingdom

The Field Museum

Helene Block Fields*

Francisco Fontanez, Personal Trainer

Jonathan Frank

The French Pastry School

Frontera Grill

Fulcrum Point New Music Project

Gene and Georgetti

Gene Siskel Film Center

Glasses, Ltd.

Goodie2Shoes

Goodman Theatre

Sabrina† and Antonio Gracias

Grand Hyatt Shanghai

Gray and Walter Interior Design, Ltd.

Mike Greenberg and ESPN Radio 

1000

Lee† and Cynthia Harkleroad

Debborah Harp

Hilton Chicago

Hyde Park Art Center

IKEA

Ikram

Illinois Sports Facilities Authority

Elizabeth Jeppson*

Jewell Events Catering
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Kaiser Roll Video

The Kids’ Table

King Plutarco, Inc.

Susan* and Richard† Kiphart

Kohl Children’s Museum

Bill Kurtis and Donna LaPietra

Michael Lerich Productions

Les Nomades

Lillstreet Art Center

Mr. and Mrs. Ed† Loeb

London Marriott Hotel Grosvenor 

Square

Manrico Cashmere

Maria Pinto

Judy† and Ray McCaskey

John W. McNulty†

Stanley Mehaffey

Mercat a la Planxa

Metropolis Performing Arts Centre

Mity Nice Grill

Moller Financial Services

Museum of Contemporary Art

My Vet Animal Hospital

NAHA 

NBC 5 Chicago

Neiman Marcus Northbrook

Judith Neisser

Kate Neisser† and Stephen Burns

Oceanique

Old Town School of Folk Music

Park Hyatt Chicago

Path 2 Math

Paul Rehder Salon

Janice R. Promer

Province Restaurant

Ravinia Festival

Kathy Richland Photography†

James† and Ellen Roche

Cari*† and Michael J. Sacks

Sam Kori George Atelier

Richard Schuham†

Shaw’s Crab House

Shedd Aquarium

Sidney Garber Fine Jewelry

Myrna Stein

Strategic Hotels & Resorts

Taliesin Preservation, Inc.

Teddie Kossof Salon

Tony White Jeweller

Jim and Eve† Tyree

Dan and Patty† Walsh

Mathew P. Walsh II and Hinshaw  

& Culbertson, LLP

Walton Street Capital, LLC

WGN TV

Susan† and Bob Wislow

WTTW 11 / 98.7 WFMT

Every attempt has been made to 
recognize donors correctly and  
as requested. If you have questions 
or comments, please contact  
Debborah Harp at (312) 893-7114  
or dharp@erikson. edu.

We also thank everyone who volun-
teers on behalf of Erikson Institute. 
We are sincerely grateful for your 
service.

“Thank you so much for the support from Erikson 

and the New Schools Project this year. You 

helped us have a better understanding of early 

childhood education. I know that I will always 

apply what you taught me both in my profession 

and even when I have a family of my own.”

Teacher, Robert Fulton Elementary School
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