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prearnly childhood development

Conti'nwir_fg prefessional development

Develepmentally appropriate practices
Continuity In caregivers

Safe, caring environment and strong
parent involvement




L Wages, education, prof.
AL, greup size, ratios

DynamiCrAttriutes:

Staff contimuity, verbal environment,
emotional support and cognitive
enrichment, staff responsiveness,
developmentally appropriate practice




mains of Early
coic) Pedagogy

suppor .@areas ofi growth all
reguiring active attention in the
preschoollyears. . . All are therefore
related to early learning and later
academic achievement. . .

Eager to Learn, p. 307




earnt Start
ensticsrorChildren Who Are Ready To
" Learn

a Confidence
m Curiosity
u ntentionality

‘ ﬁ m Self-control
National Center for Infants
Toddlers, and Families | Relatedness
m Capacity to
communicate
m Cooperativeness







exact measure of a
student’s knowledge or
skills.

High Stakes (National Research Council, 1999, p. 3)




fipPose of the
EPOrting System

To eripr_ ofs cgl'gggregatlon of child
i iaandrlecal' program self-

JNf0) cip)z10)| & he,,Head Start Bureau and ACF
Regional Offices to plan training and
technicallassistance efforts;

 To Incorporate child outcome information
Into future Head Start program monitoring
reviews.

Head Start Info Memo, 6/03




2liISNINg a practical
guality;assurance system
for Head Start.”

-- Craig Ramey, Chair, NRS
Technical Work Group
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A

-- Crailg Ramey, Chair, NRS
Technical Work Group
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elsiwere
Nact S, America

g kL

woeuldNIave selved the
education problem a

century ago."
-- Malcolm Gladwell, The New Yorker







es Testing In
‘CJ;nIdhood

e Learm, 2001)

t?u;ed for purposes
lerthie classreom, rather than

Plirte assessments and the
adults respoensible for them.
Tests used for high-stakes purposes
must not be mistaken for statements
about the learning trajectory of
individual children.




. e :
A RIS e RERWaNRG thelr 4 or 5 year
‘ool eq] articipate (i the NRS] then

LIE cliilﬂ)wnl MGt participate. However,
parents shipuld. be well informed and
understand that the mdividual names of
children willl NOT be used and that
Individual results of children will not be

reported.”
ACF, June 23, 2003
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Mtakes testing

S\not promote

learning Iin early
childhood




1S with School
Aess Tests

PMERL IS episodic and uneven

| Iédge compoenents are
culturrally-hrased

The conCepT Ofi“reac

Test items often imp

Iness” Is relative

y teaching

Content I1s Inconsistent with teachers’
views of school success

Validity of the tests Is poor
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| L_ane. T
, e pest way to
ate a child’s

performance S to
study performance,
not something else.




Rt Dcin
| L N

ﬁness of obtaining
InTformaton for the

purpose off making
evaluative decisions




S0l chalenge

L N
o 0 transform

dSSESSMENL Information
Intermeaningful
Intervention and
Instruction
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Wm-Em bedded
SEASSESSments
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outcomes Framework
lidren Succeed - 1

. L.
s =0 all areas; of development
neludingisocio-emotional, in addition

{0)630)0) ()] 1] C)n)e
o Suggests instructional approaches

that are varied, balanced, and meet
the needs of individual children:




_ ' ceomes Framework
‘ ldyen Succeed - 2
Erassiimption that

fior Schoel” applies to the
M\, school, and community—

—not oniyAto the child:

o Represents an approach to
assessment that has the potential to
enhance teaching and improve

learning.




g e
S.lhe best way to
Ingprove a child’s

performance Is to
teach the child, not
test the child.




Phderstanding
~thethild within

context is key to

understanding the
child




ri'c':"e,,,of earnly childhood
Lelliectuall, secial, and
felfgireowthrof human beings Is

probablyae® one of the most
revelutionany discoveries of modern
times. . .. where emotional and
mental growth are concerned, well
begun Is indeed half done.

Jerome Bruner, 1980




